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Why do higher education institutions want to par-
ticipate in international collaborations? Which 
factors make a collaboration successful, and 
what are the effects? What does global know-
ledge mean for the participants and how is this 
knowledge put into practice? 

Linnaeus-Palme is a higher education exchange 
programme that provides Swedish higher edu-
cation institutions with the opportunity to colla-
borate with higher education institutions in low 
and middle income countries.  In two surveys on 
international partnerships, investigators at the 
Swedish Council for Higher Education have ta-
ken a closer look at the qualitative effects of the 
programme.  

In 2011, the then International Programme Office 
for Education and Training  carried out a study 
that was based on interviews with Swedish par-
ticipants from ten finalised projects.1 The investi-
gators aimed to achieve as much diversity as 
possible during the selection process in terms of 
subject fields, higher education institutions, and 
partnering countries. 

The study presented the interviewees’ perspective 
of the international collaborations, their successes 
and results, as well as the investigators’ conclu-
sions regarding their qualitative effects. The stu-
dy also attempts to pinpoint what the term glo-
bal knowledge means to the participating higher 
education institutions.2 

 

Internationalisation through the 
Linnaeus-Palme programme  
– effects and successes

1 To develop global learning with Linnaeus-Palme – Added value 
through international collaboration within higher education. Report 
no. 37,  The International Programme Office for Education and Trai-
ning, 2011. 

2 The teachers that were interviewed worked at the following higher 
education institutions: Jönköping University (teacher education), 
University of Gothenburg  ( the School of Global Studies), Uppsala 
University (Department of Earth Sciences), The Royal Institute of 
Art (Art), Stockholm University (the Department of Law), Kristian-
stad University (School of Health and Society), Karolinska institutet 
(Study Programme in Nursing), Umeå University (Department of 
historical, philosophical and religious studies) Chalmers University 
of Technology (chemistry) as well as Blekinge Institute of Techno-
logy (mechanical engineering). The following partnering institutions 
participated in the projects: Nanjing University (Department of Ur-
ban and Resources Sciences), China; Kumming University of Scien-
ce and Technology, China; Chiang Mai University (Faculty of Fine 
Arts), Thailand; National University of Tucumán Argentina (Interdis-
ciplinary Institute for Latin American Studies & Institute for Argen-
tinean History and Philosophy), Argentina; University of San Carlos 
(College of Law), The Philippines; University of Cienfuegos Carlos 
Rafael Rodríguez (Faculty of Studies in Didactics and Teaching for 
Higher Education), Cuba; University of Zambia (Livingstone School 
of Nursing), Zambia; Makerere University (Faculty of medicine, 
Department of Nursing), Uganda; University Gadjah Mada (Depart-
ment of Chemical engineering), Indonesia; Stellenbosch University 
(Theological Faculty), South Africa. 

3 Site visit to Indonesia in 2014. Internal report, the Swedish Council 
for Higher Education, 2014. 

In 2014, three Swedish-Indonesian Linnaeus-Pal-
me projects were evaluated in conjunction with 
one of the Swedish Council for Higher Educa-
tion’s site visits to Indonesia. The interviews with 
contact persons and teachers in Indonesia, and 
subsequent interviews with the Swedish contact 
persons, were compiled into a report.3

 
 

Both of the studies indicate that mutual under-
standing within the programme is of great impor-
tance and plays an important part in the success 
of any given project. Both Linnaeus and Palme 
participants agree that projects which are foun-
ded on close collaboration and mutual benefit 
achieve the best results with the greatest effects.
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Internationalisation – incentives or 
a movement from below?
Why do higher education institutes choose to par-
ticipate in the Linnaeus-Palme collaborations? 
Has the will to collaborate emerged out of the 
requirement to internationalise, which is imposed 
on the higher education institutions through poli-
cy documents, or has it instead derived from the 
students’ and teachers’ interests and needs?  The 
answer is both. 

Many of the teachers who were interviewed sta-
ted that their participation in international colla-
borations was partly due to the increasing re-
quirements to internationalise that are imposed 
on them.  They are aware of the ambitions be-
hind the internationalisation of higher education 
in Sweden and can identify with the objectives.  
At the same time, the initiative to partake in ex-
change programmes is often taken by teachers 
and students who wish to increase the interna-
tional character of their institution, in the hope 
that this may result in deeper subject knowled-
ge. Teachers think it is important to ”plant seeds” 
among their students and to initiate the interna-
tionalisation process. Often, the collaboration’s 
main objective is not to lead to joint courses or 
similar.

It feels as though internationalisation comes 
from within, as opposed to from without. I think 
internationalisation has more to do with com-
mitted teachers initiating international collabo-
rations – and students wanting an increased 
focus on internationalisation – than with an 
actual increase in requirements for University 
Colleges to internationalise.4

Ideas regarding international collaboration pro-
jects mainly take shape at an individual level. The 
process often starts with a personal relationship 
which is later established at a collective level 
within the higher education institution or institute. 
Gradually, the projects tie into the educational 
policy objectives, and the teachers consider 
Linnaeus-Palme to be a way to put their ideas 
into practice. 

I have always been interested in having many 
international contacts and I have travelled a 
great deal throughout my academic career. 
Alongside a few South African colleagues we 

started talking about a joint collaboration and 
Linnaeus-Palme gave us the opportunity to ini-
tiate a mutual teacher and student exchange. 
The institute was positive towards collabora-
tion, but in our case it wasn’t the University that 
had decided that we should internationalise; 
rather, it was us that saw the opportunity to ini-
tiate a collaboration.4

The teachers say that the Linnaeus-Palme pro-
gramme has potential, and it is described as a 
window to the outside world. Through participa-
ting, the institutes are given an interface which 
allows them mutual access to new contexts.  
Some initiatives also aim for higher education in-
stitutions to enter into and/or position themselves 
in the global education market. This can involve 
collaborating with a university that has a higher 
status or gaining access to specialist knowled-
ge, methodology, and educational models. Yet 
another one of the ambitions of internationalisa-
tion is to develop skills among teachers and stu-
dents.  This is the most common reason for taking 
part in a project. In order to teach at university 
level and to conduct research, it is necessary to 
participate in the international field.

Ten finalised projects

CASE STUDY
Umeå-Stellenbosch

The study also presented an example of a 

collaboration between Umeå University and  

Stellenbosch University. It started at an in-

dividual level through a personal relationship 

between two teachers who met at a research 

institute in Princeton, USA. When the oppor-

tunity emerged to apply for funding through 

the Linnaeus-Palme programme, the choice of 

partner was obvious, and since then, the com-

mitment to the collaboration has grown within 

both institutes – both within the Department 

of historical, philosophical and religious stu-

dies at Umeå University, and within the Theo-

logical Faculty in Stellenbosch.
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Success factors
According to the interviewees, a good collabo-
ration is characterised by several factors. First 
and foremost, it is important to find a common 
interest. Identifying an area to focus the collabo-
ration on, and identifying what you both can get 
out of it, are important. Once you have agreed on 
what the collaboration should centre around and 
what it should lead to, it is easier to see similari-
ties and to identify areas that complement each 
other. In order to get to this stage, personal rela-
tionships are very important, as are commitment, 
continuity and longevity.

The personal relationship is the starting point. 
I think it is difficult to start an abstract collabo-
ration ”from above”. It also helps to have some-
thing in common, like we had in our case. We 
had a pretty similar basic educational structure, 
which ensured that exchanges ran smoothly.4

Another important factor for success is that the 
management is actively involved. The collabora-
tion will work best when the teachers feel suppor-
ted, and when time and funds are set aside for the 
project. Active involvement will also contribute to 
the results being spread better within the higher 
education institutions, and between different sub-
ject areas.

Global knowledge – what does it 
mean and how is it put into practice? 
Global perspectives and a global dimension are 
often stated as important reasons for initiating 
collaborations in Linnaeus-Palme project appli-
cations and reports.  However, it is rare for any-
one to explicitly define what global experiences 
mean, and how these are implemented within the 
home institutes. 

It is easier to articulate the significance of global 
perspectives in educational areas such as health 
care and education, and then establish its signifi-
cance and translate it into practice.  Today’s mul-
ticultural world means that it is necessary, within 
certain fields, to understand persons from other 
cultures and to learn to see the world through 
their eyes. A global perspective is therefore a skill 
that students and teachers can use both abroad 
and at home when meeting foreign teachers or 
students. It also prepares people for a chang-
ing, and increasingly globalised, society. Within 
health education, for instance, practical expe-

CASE STUDY
Umeå-Stellenbosch

In the partnership between Umeå and Stellen-

bosch it was important that the collaborating 

institutes were similar enough for the pro-

ject to work in practice.  At the same time, 

the differences between the two institutions 

were seen as a prerequisite for an interesting 

and dynamic collaboration. According to the 

interviewees, Umeå University’s strength is 

the competence of its contact persons  within 

the field of pedagogy and their ability to work 

across disciplines, whilst Stellenbosch Uni-

versity’s strength is its involvement in the local 

community and its organisations. The Uni-

versity’s different strengths have led to the 

mutual development of both institutions.

Another success has been the extensive 

teacher participation at both ends; this has 

resulted in the maximum possible dissemi-

nation of information at the institutes and the 

chance to reach students who have not been 

directly involved in the exchange. Several of 

the participating teachers highlight clarity 

and good planning as being important factors 

for a successful collaboration. The teachers 

must be given enough space and time to pur-

sue their teaching at the partner university.

rience of tropical diseases is valued, as they are 
increasing in Sweden due to an increase in global 
mobility. Within teaching education, one goal may 
be to increase the number of students that have a 
foreign background and, by using exchanges, to 
provide teachers with better conditions for recei-
ving and educating foreign students. In general, 
the teachers interviewed define global knowled-
ge in a number of different ways. Tangibly, glo-
bal knowledge can be placed in relation to how 
well you manage to – through exchanges – create 
an international study environment at your insti-
tution. In this respect, the number of exchange 
teacher and exchange students is very important. 
It is also clear that the interviewees have gone 
from perceiving global knowledge as knowledge 
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about different countries, to placing the concept 
into a wider context, and beginning to speak 
about understanding. 

One thing that unites almost all of the teachers 
interviewed is their belief that the knowledge 
gained during an international exchange cannot 
be gained through theory. It is in the meeting with 
phenomena perceived as different – in the pla-
ce that is being studied – that the added value 
we understand as global knowledge is founded. 
This creates awareness of something that would 
otherwise only be perceived as something ab-
stract, absent and distant.

Being there is totally different to just reading 
about it. It’s when you meet others that so-
mething happens, and something new is cre-
ated. The exchange does not just shape the 
research, but also the way you write and think. 
It gives you a new perspective and raises new 
questions.4

The experiences of an exchange can also cause 
your perspective to shift from the general to the 
specific. This means that you view and under-
stand the world differently, and that parts of the 
globe appear in a new light and give new mea-
ning.

As a Swede, I had some information about 
South Africa, but it was not until I had spent 
time and taught there that I read up on South 
Africa’s history and apartheid. Since then, I 
have used this knowledge in the articles I’ve 
published. These experiences have changed 
the way I write. Spending time in a place brings 
it to life in a completely different way.4

Participating in everyday activities that are diffe-
rent from their own means that teachers and stu-
dents learn to think and reflect through another 
culture.   This creates space to consider Sweden 
– their own culture, and their own context – in a 
different light. Learning to understand other peo-
ple’s situations creates tolerance, but is also of 
academic value. Questioning previously undispu-
ted truths, testing new perspectives in dialogue 
with the surroundings and participating in public 
conversations creates change from within, and 
these practices are cornerstones of the acade-
mic perspective. 

For teachers, this can involve understanding other 
systems of education, course plans, methods, 
educational models and new teaching perspec-

tives. Several of the teachers interviewed stated 
that the Linnaeus-Palme collaboration has en-
abled structural changes to take place, as it has 
allowed elements of other educational systems 
to be introduced into their system. However, the 
predominant view is that the major academic 
gains are at content level. One way of adding 
content is by exchanging specialist skills, which 
increases the quality of the education.

For us, it’s mainly about content. The teachers 
who come here have specialist skills that are 
different to ours.  Our education improves be-
cause of this.4

New specialist knowledge sometimes leads to 
the institutes developing new courses together, 
or offering more courses in English; however, the 
greatest gain is usually described as a change 
of perspective. Even if a Swedish teacher did 
possess the exchange teachers’ specialist know-
ledge, they would not have their new and diffe-
rent perspectives.

The skills are perhaps not that different, 
compared to Swedish teachers. It’s more to 
do with the South African perspective. Their 
context – which in turn shapes their research – 
is very different and we cannot access it if we 
bring in a lecturer from Sweden. When South 
African teachers use examples from South 
Africa this often proves successful. We are not 
doing something entirely new, but the ordinary 
is given a new angle. It is done differently.4

The academic specialities do not depend on the 
teacher’s origin. The difference is the contextual 
starting points. New perspectives make the ordi-
nary seem different and create an ”aha-moment”, 
which provides added value and develops the 
education. Shifting perspectives means seeing 

Linnaeus-teacher in action.
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the world in a new way, and this forces teachers 
and students to formulate new problems and ask 
new questions. 

When students and teachers are exposed to new 
perspectives, new knowledge is created and this 
then results in a greater understanding of global 
contexts and problems. Teachers who have parti-
cipated in the Linnaeus-Palme collaboration note 
an increased understanding of political, financial, 
social, and environmental contexts. This can be 
defined as a form of global knowledge that in-
creases the ability to interpret and question glo-
bal issues, for instance, within areas of sustai-
nable development. As such, this kind of global 
knowledge establishes common and nuanced 
images of global issues and problems. 

  

Qualitative effects
Increasing globalisation makes new demands of 
societal development and advanced knowledge. 
Through increased global knowledge and inter-
national experiences, students and teachers ali-
ke are better equipped to deal with the global 
challenges they face. One way of dealing with 
these needs is by providing students, teachers 
and researchers with opportunities to participa-
te in international research through international 
collaborations and exchanges. The Linnaeus-Pal-
me project is one such opportunity. The study 
presents several examples of Linnaeus-Palme
collaborations that result in the quality of higher 
education increasing, even though many of the 
teachers interviewed find it hard to put into words 
the exact meaning of these added educational 
values. However, it is clear that the exchanges 
expose both teachers and students to colleagues 
from other countries and that this meeting crea-
tes a dynamic that adds new perspectives to the 
teaching.

The study shows qualitative effects within three 
areas: 
• personal development

• the teachers’ professional development 

• development within the participating organisations

Personal development covers aspects such as 
language, cultural understanding, confidence, 
changes in attitude, the expansion of perspec-
tives, and knowledge about behaviour in other 
contexts. It can also involve an increased interest 
in pursuing studies or conducting research.

The teachers professional development means 
that they gain new insights into their subject 
and their own teaching; this is a consequence of 
having to explain their ideas to an entirely new 
group of people. During an exchange period, 
teachers are given the time and opportunity to 
review and reflect on their subject, their style of 
teaching, and their pedagogy. Teachers also get 
a different perspective on their values, structu-
res, and on global issues, and are able to make 
comparisons between their own country and the 
partnering country. This process develops reflec-
tive thinking and creates greater diversity within 
their teaching. Furthermore, it often leads to new 
research contacts. 

There is development within the participating in-
stitutes as the teachers and organisations com-
plement each other. This leads, amongst other 
things,  to the exchange of specialist knowledge 
and the creation of new networks. Broader and 
more in-depth subject knowledge, as well as new 
perspectives, adds educational value which ge-
nerates an interest in moving forward together, 
for instance through offering joint courses. This 
in turn creates new formulations of problems, 
more problematisation and new pedagogical 
approaches.  According to the study, internatio-
nal collaborations can also mean that participa-
ting institutes reach a wider number of students. 

Another effect that the study revealed is that 
Linnaeus-Palme projects often lay the founda-
tions for collaboration to continue, even after the 
project has ended; however, it is often difficult to 
continue the exchanges in the same way as be-
fore. This might involve research collaborations, 
digital distance courses, or writing joint articles 
for scientific journals.  Another positive effect is 
that the participating institutes often attract talen-
ted students to their masters and doctoral pro-
grammes.

Linnaeus-teacher with Palme-students
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CASE STUDY
Umeå-Stellenbosch

The Umeå-Stellenbosch example confirms the 

conclusions drawn by the study. For the Theo-

logical faculty at Stellenbosch, the collabora-

tion has resulted in increased international ex-

posure, changes in teaching, and possibilities 

to participate in a larger academic discourse. 

For teachers, the opportunity to focus entirely 

on teaching during the exchange has a quali-

ty-increasing effect, and teaching a group of 

students with a different cultural background 

means that teachers have to work through 

their material on new terms. It is also inspi-

ring for the teachers to see how their Swedish 

colleagues work. The Swedish students who 

have attended Stellenbosch have contributed 

towards new reflections and discussions, and 

have strengthened the position of English at 

the institute. The collaboration has also led to 

more commitment, new research collabora-

tions, and it has created a firm foundation for 

attracting new doctoral students. 

4 From the interview that was conducted for, and presented in the 
study  Att utveckla det globala lärandet med Linnaeus-Palme – Mer-
värden genom internationella samarbeten på högskolenivå (Deve-
loping global learning with Linnaeus-Palme - Added value through 
international collaboration at higher educational level). Report no. 
37,  The International Programme Office for Education and Training, 
2011.

Three collaborations 
between Sweden and 
Indonesia

Since the 2011 study, a further three Linnaeus-
Palme projects have been more closely evalua-
ted. The collaborations in questions are: the Uni-
versitas Surabaya and Dalarna University that 
are working together on solar energy; the Institut 
Teknologi Bandung and the University of Borås
that are working on biotechnology and waste 
management; the Universitas Gadjah Mada and 
Chalmers University of Technology that are wor-
king on food technologies and chemical and bio-
technology.  The three projects were evaluated 
during one of the Swedish Council for Higher Edu-
cation’s site visits in the autumn of 2014. Teachers
and contact persons at the Indonesian higher 
education institutions were interviewed, and the 
Swedish parties were then interviewed at a later 
date. 

The focus of the evaluation includes: the initial 
needs and expectations, the results and effects 
of the project, and how the collaboration has 
worked in terms of mutual understanding and 
successes. 

Institut Teknologi Bandung and the 
University of Borås 
Institut Teknologi Bandung, ITB, is considered to 
be Indonesia’s premier institute for higher tech-
nical education. The Swedish Council for Higher 
Education met several teachers at ITB, including 
doctor Ronny Purwadi, who is the project con-
tact person and the reason that the project star-
ted. Ronny Purwadi studied for a PhD in biotech-
nology in Sweden; he spent the first few years at 
Chalmers and then at Borås and made contacts 
that have developed into a long-term collabora-
tion. 

Indonesia is a country with great environmental 
problems, caused for instance by its industries 
and intense traffic. Financial interests have often 
meant that priorities other than those concerned 
with the environment have controlled develop-
ment. It is also common for teachers to work in 
the business sector as well as at the universities. 
ITB collaborates extensively with businesses and 
is often asked to participate in research projects 
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that are financed externally. As such, a certain 
amount of research is controlled, or adapted, to 
fit companies’ needs or requests.

The reasons behind the collaboration
One part of coming to terms with the environ-
mental problems is to provide the nation’s stu-
dents with an environmental perspective, and to 
educate them in subjects that are related to the 
environment. The Faculty of Industrial Technolo-
gy at ITB is one body that has realised how im-
portant it is to invest in different measures. The 
collaboration with Sweden is a strategic move, 
as Sweden is perceived as one of the leading 
countries in the world, when it comes to environ-
mental issues. Apart from the needs within the 
environmental area, ITB also considers interna-
tional collaborations as a way to tackle the ever-
growing competition from other countries in Asia, 
which is a result of the free trade agreement within 
the Asia-Pacific Economic Cooperation  (APEC). 
Through international collaborations, ITB wants 
to provide their students with international expe-
rience and other merits that may increase their 
level of employability. They also want to create a 
more international environment at the University.

According to the Swedish project contact per-
son Anita Pettersson, Borås was initially only 
interested in finding a good partner with which 
they could work on biotechnology. There was 
a well-known professor within the field at ITB, 
which they considered to be one of the most ad-
vanced technical universities in Indonesia. Gai-

ning access to his skills was an important reason 
for Borås initiating the collaboration. The project 
currently deals more with waste management 
through thermal treatment5 and the collaboration 
has been expanded  through the involvement of 
yet another highly merited professor. 

Effects 
During the course of the Linnaeus-Palme project, 
which had been in progress for seven years when 
the interviews were conducted, a large number of 
students and teachers from both countries have 
either gone on an exchange, or met an exchange 
participant. For teachers, the project has meant 
gaining new knowledge and finding new ways 
to utilise that knowledge. They have learnt more 
about environmental perspectives and the teachers
at ITB have caught a glimpse of the Swedish way 
of teaching, which they perceive to be more phi-
losophical than their own technical methods. The 
teachers in biotechnology and mathematics use 
examples that they have learned in Sweden. The 
collaboration has also strengthened ITB’s work 
with biofuel and teaching in waste management. 

As the teachers interviewed have not attended 
each other’s lectures, they do not know that much 
about how their colleagues in the other country 
teach; however, they do notice differences in the 
students. For example, the Swedish students ask 
more questions, sometimes more philosophical 
ones, something which is not so common in In-
donesia. The teachers suggest that it is mainly 
the students who get the opportunity to partake 
in other perspectives through the alternative pe-
dagogy which they experience when the visiting 
teacher, or the teachers they meet on their ex-
change, is/are teaching.  The students’ exchanges 
also last longer than the teachers’. 

For the students, the exchanges have been very 
educational. Those who experience the visi-
ting teachers lectures gain a great deal of new 
knowledge. The Indonesian teachers who are in 
Sweden on exchange work on courses at the Uni-
versity of Borås and bring many new ideas and 
perspectives to the table. For the students who 
travel to a new country, the impact is, naturally, 
greater. They make more contacts, learn about 
the culture from within, and develop more. Two 
Swedish students who wrote their Bachelor’s the-
ses at ITB, and who had decided not to pursue 

5 Thermal treatment involves treating hazardous waste with heat in a 
way which breaks down and destroys pollutants. 

Ronny Purwadi
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further studies, changed their minds and studied 
for their master’s. Several Indonesian students 
who arrived in Sweden with prejudices towards 
secular countries have reconsidered these ideas. 

Mutual understanding
At ITB it is only the contact person Ronny Pur-
wadi who has detailed information about the Lin-
naeus-Palme programme. The other teachers we 
interviewed have participated more sporadically; 
however, they do feel that the programme fulfils 
the important requirement of mutual understan-
ding/gain. For instance, prior to every exchange 
they usually discuss what their focus will be, what 
subjects are closely related, where one teacher 
will fit in, and which teachers who could be away 
from teaching at the period in question. This is 
then used as a basis for teacher selection.

The University of Borås stresses that the two uni-
versities are equally as strong, in different areas, 
and that they can therefore contribute equally 
during the collaboration. In terms of thermal treat-
ment, ITB have several pilot projects on the go, 
whilst Borås is working more with analysis. This 
means that they can work together on degree 
projects. One example is the gasification pro-
jects that Swedish students travel to Indonesia to 
study. When they are finished, they travel back to 
Sweden to analyse the materials which they have 
collected. This way of working is very rewarding 
for the students. 

Factors behind the success
Both ITB and at the University of Borås agree that 
the coordinators at each respective higher educa-
tion institutions are crucial for good collaboration. 
The coordinators pull all the strings and communi-
cate both within and between the higher education 
institutions. Coordinators must be committed, if 
not the collaboration will fail; however, there must 
also be other colleagues who are interested and 
engaged in the project, as well support from the 
management. Another factor behind success is to 
ensure that there is a demand for the results gene-
rated by the collaboration.

Future effects
Both partnering institutes have ideas regarding 
how the collaboration can be further improved 
and developed, and how it can survive, even after 
the funding from Linnaeus-Palme ceases.

One idea is to have a developed student ex-
change programme that allows more students to 
travel to the other country. Another idea is ”joint 

degrees”. This would make ITB students more 
competitive on the labour market after achieving 
their degrees. The University of Borås would also 
like to develop a collaboration at doctoral level 
with ITB. The aim is to create a joint doctoral 
education within thermal treatment. A doctoral 
collaboration would not only be good in itself; it 
could also enable even more cooperation. 

Universitas Gadjah Mada and 
Chalmers University of Technology
The Universitas Gadjah Mada, UGM, is Indone-
sia’s first state-run institute for higher education. 
At the Department of Food and Agriculture Pro-
duct Technology, the Swedish Council for Higher 
Education (UHR) met several teachers, amongst 
others Professor Ria Millati, who is the contact 
person for the Linnaeus-Palme collaboration with 
Chalmers. 

The reasons behind the collaboration
Ria Millati used to be a PhD  student at Chal-
mers and when she graduated in Sweden she 
went back to Indonesia and started teaching at 
UGM. She kept in contact with the Department 
of Chemical and Biotechnology and, since 2011, 
Chalmers and UGM have had an exchange pro-
ject through Linnaeus-Palme. The Swedish con-
tact person, Claes Niklasson, and Ria Millati do 
not work within exactly the same area; however, 
when they looked closer at their experiences they 
discovered that they had a great deal in common. 

Apart from the subject knowledge, having interna-
tional students and teachers on site enriches both 
the studies and the environment, according to 
Ria Millati. It provides an additional perspective. 
The Indonesian students, for example, have lear-

Ria Millati
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ned what an educational system can look like in a 
different part of the world. At Chalmers, the idea 
behind the collaboration was, at a teaching level, 
to offer their teachers international experiences 
and intercultural skills. The higher education in-
stitution has a master’s programme with students 
from all over the world and it is important to have 
teachers who can meet them in a positive manner. 
At student level, Chalmers primarily wanted to ex-
perience Indonesia and the laboratories there. 

Effects
The collaboration project has had many effects 
which can be found at many levels. In general, 
UGM has discovered Sweden and the opportu-
nities presented by collaborating. At an institu-
tional level, they have noticed that there is more 
experience, and more opportunities to reflect 
and compare with other circumstances. For the 
teachers, the project has meant new international 
experiences, as well as insight into new methods 
which have been taken on board and are now 
being used. This, for instance, involves ways in 
which classes are prepared and given. 

However, the greatest effect can be seen among 
the students. An exchange opens their eyes and 
their minds and offers them future contacts. Some 
choose to continue to study at master’s level after 
completing their bachelor’s degree – either in In-
donesia or abroad – but all of them have learned 
to adapt to new situations and that is always a great 
advantage. Upon returning, they give presenta-
tions for the students who stayed at home, and 
they share their new-found knowledge with them.

At the department at UGM, the teachers are 
beginning to get used to the international stu-
dents, who create a nice environment. So far, the 
Swedish exchange students have worked on their 
own projects; however, collaborating with Indo-
nesian students under supervision of Indonesian 
teachers. 

According to Claes Niklasson, the Swedish stu-
dents who travel to Gadjah Mada come back 
very satisfied with the exchange. They experien-
ce great personal development and also gain a 
merit that looks good on their CV. The exchange 
students contribute to the international study en-
vironment in both directions. They complement 
each other well. Sometimes there are some ini-
tial problems, but the contact person at Chalmers 
makes sure that no-one escapes the intercultural 
collaboration. Claes Niklasson:

Integration is important and, in the end, every-
one is always happy. The Indonesian students 
acclimatise surprisingly quickly and never 
want to leave ahead of time. 

Mutual understanding
Ria Millati had heard of the Linnaeus-Palme pro-
gramme before she decided to initiate a project 
herself. She was familiar with both of the per-
sons who inspired the programme –  Carl Lin-
naeus and Olof Palme – and their actions, and 
other departments at UGM had been involved in 
other Linnaeus-Palme projects. The two contact 
persons divide the work which the programme 
involves between them. They write the applica-
tion together. 

The Indonesian teachers who travel to Chalmers 
share their knowledge and their material, which 
sometimes involves products that are not availab-
le in Sweden. In Indonesia there are food types 
that Swedes are not familiar with, for example: 
tempeh, rambutan and durian.6 By gaining insight 
into food and agriculture product technology, as 
well as different ways of teaching, the Swedish 
participants broaden their skill sets. Since Indo-
nesian students are not used to asking questions  
in lectures and discussing issues, it is important 
for the Swedish teachers to learn how to make the 
students open up and take the initiative.

Chalmers believes the collaboration is of mutu-
al benefit. In terms of student exchanges, there 
is an equal amount of students travelling in both 
directions. Previously, it has been hard to fill 
the Swedish places, whilst the Indonesians have 
always been interested in travelling to Sweden. It 
is the same with regard to teachers. Indonesian 
teachers have been happy to come to Sweden, 
but recruiting Swedish teachers has been difficult. 

Factors behind the success
Chalmers and UGM stress the importance of 
having a good relationship which is characteri-
sed by trust, in order to achieve a fruitful and 
long-term collaboration.  Another factor behind 
success is making the project attractive to stu-
dents; show them that it is exciting and deve-
loping. Many Indonesian students are eager to 
travel to Sweden, whilst Swedish students are 
slightly more sceptical. Chalmers uses students 
who have participated in the exchange as am-

6 Tempeh is a traditional Indonesian soy product.  Rambutan is a 
prickly fruit with a large stone. Durian is a fruit from the Durio family.
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bassadors, and now the Swedish students also 
feel happy about going abroad. Endurance is the-
refore also an important factor for success. Don’t 
give up! It is also important that the University and 
departmental management are supportive. There 
must be several people who are passionate about 
the collaboration.

Future effects
Furthermore, both contact persons would like 
to conduct more research collaborations, for in-
stance through sandwich PhDs, or ”double de-
grees”. This would additionally strengthen the 
collaboration and increase the chances of it con-
tinuing, even after the project ends.

Universitas Surabaya and 
Dalarna University
Universitas Surabaya, UBAYA, is spread across 
three campuses.  The management within the 
Faculty of Engineering supports and encourages 
international collaborations.  It is considered to 
be important both for individuals and organisa-
tions as a whole, in order to tackle the growing 
competition from other countries in the region. 
In general, UBAYA’s ambition is for its students 
to be able to study part of their degree abroad 
through different agreements, and they are keen 
to establish joint degrees with other universities 
around the world, though mainly in Asia. 

Over the past six years, UBAYA has been involved 
in a  Linnaeus-Palme project in conjunction with 
Dalarna University. The management sees po-
tential in programmes like Linnaeus-Palme, and 
is considering getting involved in more collabora-
tions. During its site visit to UBAYA, UHR met 
teachers – one of them being the collaboration’s 
contact person – the international coordinator, 
as well as a member of the university’s manage-
ment, who is responsible for their collaborations 
with businesses, organisations and universities, 
both nationally and internationally. 

The reasons behind the collaboration
The project’s contact persons at UBAYA and at 
Dalarna University, Elieser Tarigan and Frank 
Fiedler, both received their master’s degrees in 
solar energy at Falun (albeit in different years). 
When they initiated the Linnaeus-Palme pro-
ject, the idea was for UBAYA to gain access to 
Swedish expertise, as they had just started to 
build up their education in solar energy. Dalarna 

University has been involved in solar energy for 
the past 30 years, and leads the field in Sweden.  
In exchange, Dalarna University gains access to 
Elieser Tarigan’s expertise. He can offer an in-
ternational perspective on renewable energy, as 
well as cases from environments with high sun 
intensity, which Swedish teachers can use when 
teaching. In addition, he can teach on the subject 
of solar drying, which is his speciality. 

The collaboration works well; it is very concrete 
and goal-oriented. The objective is to broaden 
and deepen the education in renewable energy 
at UBAYA to the extent that it will be able to carry 
out student exchanges in the field, and eventually 
conduct collaborative research.

Effects
For UBAYA, the collaboration has entailed gaining 
new knowledge and methods, which it now uses. 
One teacher explains that, during his exchange in 
Sweden, he has learnt exactly what he needed to 
teach his subject in Indonesia, and that he has de-
veloped his courses, based on the knowledge that 
he received while at Dalarna University. In terms 
of methods, the teacher has gained new perspec-
tives on the learning process, and now use more 
multimedia, make more field trips, work more on 
projects, and have tried to establish a more equa-
litarian relationship with the students than is usu-
ally the case. 

The teachers at Dalarna University have also 
learned a great deal. Teaching in Indonesia has 
given them considerable knowledge of the diffe-
rent conditions that exist outside of Sweden. 

Elieser Tarigan
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They have also learned about solar energy in 
tropical countries.

It has been very useful for the Swedish students 
to learn about solar drying. The collaboration has  
had a great impact on Swedish students and their 
interest in travelling to Indonesia to conduct their 
degree projects. Four master students have tra-
velled to Indonesia on their own initiative and they 
were satisfied with their project work upon their 
return.

The Swedish teachers who travel to UBAYA often 
become involved in activities that are not part of 
the project. They give seminars about what it is 
like to study in Sweden, accompany Indonesian 
teachers to islands without electricity to speak 
to the local population about solar energy, and 
participate in finding financing for solar panels. 

At UBAYA, the Linnaeus-Palme collaboration has 
also resulted in some tangible results, and the-
se have been wildly disseminated. An obligatory 
course on renewable energy sources is now gi-
ven to all students within the Faculty of Enginee-
ring, and it is Elieser Tarigan who has written the 
course material and is responsible for teaching 
it. A Centre for Renewable Energy has also been 
established on campus, and it offers courses, 
laboratory tests and opportunities to conduct 
research. It has accepted Swedish master’s stu-
dents who have written papers, conducted tests 
and built models. Schools are also welcome to 
visit the Centre in order to learn more about re-
newable energy. The new centre has also started 
an environmental group for students and the Mi-
nistry of Environment has awarded it with a prize 
for its commitment.  

Mutual understanding
According to the contact persons, the collabora-
tion works well, given the circumstances. When 
it comes to resources, Dalarna University has 
the upper hand; it has a long tradition in the sub-
ject and an entire centre to back it up. At UBAYA, 
Elieser Tarigan works more or less on his own,  
but his colleagues in related subjects, and his 
Swedish colleagues, are helping him to expand 
the operation. There are plans to offer a bache-
lor’s and master’s programme in renewable 
energy, as well as degree courses for Swedish 
students. 

Elieser Tarigan feels that he knows a considerable 
amount about the Linnaeus-Palme programme. 
He has regular contact with his Swedish collea-

gues and he also made a presentation about the 
collaboration during the L-P/MFS seminar in 
Stockholm in 2012. The contact persons have 
regular Skype contact to discuss the contents 
of the project, which teachers to send on an ex-
change, and what to write in applications and re-
ports. Elieser Tarigan always travels from UBAYA 
to teach in Sweden, but there has been more 
variation in terms of the people travelling in the 
opposite direction, since there are more Swedish 
teachers who have the right skills for the collabo-
ration. The Faculty of Engineering at UBAYA is 
attempting to broaden its skills within the subject, 
and one mathematics teacher who is very intere-
sted in this development actively participates in 
the work to spread knowledge about renewable 
energy to school classes and to society in gene-
ral. In the long term, she wants to develop her 
skills within applied mathematics to relate to re-
newable energy management.
 
Factors behind the success
Elieser Tarigan stresses the importance of commu-
nication between the parties in order for the 
collaboration to be successful. You have to dis-
cuss success to be able to achieve it. It is also 
important to be motivated, to know each other 
well, and to be committed to the collaboration. 
The Swedes also emphasise the importance of 
being able to contribute to one another’s orga-
nisations, and to gain attractive collaborative 
partners across the world; this is something that 
is positive for both higher education institutions.

Future effects
A student exchange is the next step, as it would 
have a positive effect for both the institutions. It 
would also develop and create more activities 
for the Centre for Renewable Energy at UBAYA. 
Dalarna University would prefer to see a master’s 
programme in Indonesia, so that the exchange 
could be at the same level for both Indonesians 
and Swedes. Currently, there are only bachelor’s 
programmes at UBAYA. In the long term, they 
want to offer a joint programme.

The collaboration is supported by the faculty 
management but also want UBAYA’s central ma-
nagement to see the subject’s potential to help 
UBAYA develop into a green campus. Both hig-
her education institutions are also applying for 
scholarships to fund a joint doctoral education, 
so that they can share PhD students and conduct 
joint research.



Swedish Council for Higher Education 2015                15

The Linnaeus-Palme programme
Linnaeus-Palme is an international exchange programme that aims to stimulate cooperation between 
higher education institutions in Sweden and in low- and middle income countries. The purpose is to 
strengthen the internationalisation of Swedish higher education institutions. The Linnaeus-Palme pro-
gramme will contribute to long-term bilateral cooperation between teaching institutions in Sweden, and 
teaching institutions in low- and middle income countries. The programme has four components: Planning 
trips, teacher exchanges, student exchanges and evaluation trips.

Linnaeus-Palme programme funding 2000-2014

Number of networks funded 857

Funding granted, sek

Funding granted, euros

475 745 000

51 380 000

Student and teacher mobility 2000-2014

Linnaeus-teachers Palme-teachers Total 

+ =
2477 2595 5072

Linnaeus-students Palme-students Total 

+ =
2343 2804 5147
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